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Using Eyeballing to Determine the Grade

(Throw away the calculator!)

The Experts:  “Grading and reporting will always involve some degree of subjectivity; therefore, grading and reporting should always be done in reference to established criteria and performance standards (in Ontario, the expectations and achievement levels).  The grade should be an accurate reflection of what the student has learned.”

Guskey, Tom; from the Communicating Student Learning Conference, February 1999

“Teachers need to look carefully at the effects of their methods of calculating grades. . .Real achievement is greater if a student gets eight 90’s and two zeros rather than ten 72’s.”  (The average in each case is 72.)

from Quality Assessment – Fitting the Pieces Together (OSSTF/FEESO)

The Policy:  The final mark must be based on summative tasks conducted throughout the course (70%) and on a culminating task(s) conducted at or near the end of the course (30%).  Students must have many and varied opportunities to demonstrate achievement.  The mark should reflect the most consistent and most recent achievement of curriculum expectations where that is appropriate (e.g. “most consistent” applies only where repeated evidence is collected.)  The 70% evaluation conducted during the course must be comprised of a variety of techniques and strategies, and must include a balance among knowledge, thinking, communication and application as appropriate to the subject course expectations.  The 30% culminating evaluation may use one or more instruments (exam, performance task).

from Program Planning and Assessment – The Ontario Curriculum Grades 9 to 12 (Ministry of Education 2000)

Things to think about:

· If you are determining a percentage grade as the mark for a summative task (i.e. on a quiz, test or checklist), you must analyse the task and make sure that a 75% represents the achievement level 3 as described by the achievement chart for your subject area (and so on for the other possible marks).  This takes a lot of expertise: familiarity with your assessment instrument and familiarity with the achievement chart descriptions and what they mean to you.

· Following are some of the reasons for keeping track of the marks separately in the four categories.  Some of these reasons may be more significant in certain subject areas than others.  This is a personal decision or a strong suggestion in some boards, and a mandate in other boards.

· It allows you to check for balance among the categories and/or to weight them according to agreed-upon percentages.

· It allows you to give students more specific and accurate feedback on their areas of strength and weakness and suggest next steps.  This fits in perfectly with the report card comments.

· The concepts of  “most consistent” and “most recent” are more appropriate in some categories than others.  For example, “most recent” rarely makes sense in the Knowledge and Understanding category.  On the other hand, it usually makes sense in the Communication category. 

Step 1:  
Keep track of your assigned mark for each of your significant assessment tasks. 

(ongoing)



a) Indicate whether it is Diagnostic, Formative or Summative.



b) Either check off which of the four categories it represents, or

c) (better) Keep track of the mark separately for each of the four categories assessed by the task.  (A task will often not include all four.)  
d) Write it down as it was communicated to the student (6/10,  A,  71%, √, 3-)  AND convert it to a level if it is summative (2-, 4, 3-, 3, 3-).  

e) If it was late, indicate that with a code or symbol.  If it was not done, leave it blank.


Step 2:
“Eyeball” your mark book and determine the level that best represents each student’s achievement.  If you have recorded the categories separately, then determine a level for each category.

(at report time)

a) Highlight or circle the levels for the summative evaluations only.

b) Take most consistent and most recent into account where appropriate.

c) A blank may cause a “weakening” of the final level, or it may lead to an “incomplete” which will turn into a failure on the course if acceptable evidence is not shown for the expectations related to that task.

d) There are several “considerations” that impact on your choice at this stage.  They include:

· the relative importance of each task,

· non-academic factors that may have contributed to low grades and/or blanks,

· evidence from formative assessment records


Step 3:

Calculate an overall term mark for each student, using levels.

a) You can take the level for each category, convert it to a percent, and multiply by the weighting suggested by your board or subject association.

OR

b) i) You can “eyeball” your final grade by looking at the grades of the four categories and determining the best possible overall representation of academic achievement, keeping in mind the balance of the four categories that is recommended for your subject area.

ii) Convert this level to a percentage grade.


Step 4:
Mark the culminating evaluation(s).  Record the mark as a level or as a percentage grade, depending on the nature of the evaluation(s).  If it is recorded as a percentage grade, make sure that the grade fits the description for the associated level on the achievement chart.  (If you are using an exam, it must be carefully created in order to ensure that this fit will occur.)


Step 5:
Calculate the report card mark (using a calculator!)

a) Take 70% of the term mark determined at the end of Step 3.

b) Add 30% of the mark determined in Step 4.


Step 6:
Compare the final level you have assigned to each student with the descriptors from the corresponding level in the achievement chart.
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