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Workshop:  Determining the Final Grade by Eyeballing (Throw Away the Calculator!)

Notes to facilitator:

1. Start with two examples that illustrate that averaging does not always represent a student’s achievement accurately:

· The data for Dave, Mary, Lisa and Jim lists 10 summative evaluations that average to 70.9% in each case.  If you “eyeball” the results, taking into account most consistent and most recent, you get very different grades for the four students.

· The parachute-packer example suggests that, for this practical skill anyway, it is better to have a student who improved steadily until they mastered the skill on a consistent basis than a student who averages successful but is inconsistent.

2. Go through the steps slowly and carefully, using Bobbi-Joe’s data.  Then have participants do Gerald on their own, then compare their results with a partner.

3. For each example, have participants do the eyeballing on their own, then compare with a partner, then open it up for discussion.

4. For each example, take it as far as the four eyeballed levels for the four categories.  At this point, these four levels could either be weighted according to your board’s weighting recommendations, or eyeballed with consideration for the balance of categories in the particular subject area.

Points for discussion in some of the examples:

Gerald:  He seemed to do significantly better on the second unit test and the assessments leading up to it than he did on the first unit test and the assessments leading up to it.  In Science, there is some justification for averaging, especially in the K category.  In both grades 9 and 10, there are four distinct units – topics that don’t have much relation to one another.  Therefore, a student may understand one topic much better than the others, and this would show up in his K  mark.  Gerald had a certain mark tendency during the first unit, and a different one during the second unit.  It would make sense to average these two to come up with a final mark.

The other skills, those demonstrated through lab reports, and various “communication” and “making connections” assessment tasks, are developed more consistently throughout the four units, and in these categories, averaging would not make sense.

Ronald:  His Media Project was uncharacteristically poorly done.  How much do you let that pull down the mark he has consistently been getting otherwise?

· Look back at his formative work for the media project (film review and newspaper assignment) and decide: something must have gone wrong during this assignment.  He showed evidence of achievement of the expectations at a fairly high level during the formative work, so we will weaken the final mark only ever-so-slightly.  (I’d go with a “2” for both the T category and the C category and a “1” for the A category.)  

· Maybe, as his teacher, you even know what went wrong during that assignment: he was sick, he had a death in the family, he’d been in a fight that day, whatever . . .

· Maybe not.

· Ideally, if time allows, you will give him a chance to redo it, improving upon his weaknesses.

· What if the media project had not been handed in at all?  What should this do to his mark?

· If the formative evidence is there, it makes a similar difference as to that in the above analysis.

· If the formative was not handed in either, then there will be a fairly serious “weakening” of the final mark.  AND/OR if it was established at the beginning of the course that every summative had to be completed (passed?) , then the credit will be withheld until the work is done.  (If the work is never done, then the student’s mark will be a failure.)

Scott:  He is a good athlete but a less-than-stellar student.  Therefore his marks in the A category are significantly higher than those in the other categories.  In Phys Ed, the A category tends to be weighted much more heavily than the others, so . . .  How would you “eyeball” his final mark if your board is not one of the ones that recommends weighting?

Tracy:  Her profile is the opposite of Scott’s.  She is a strong student and excels in her written work, knowledge tests, etc.  However she is a weak athlete.  Through her determination she actually achieved some improvement in her fitness level over the course of the semester.

· In Phys Ed, the four different types of games recorded on this mark sheet: Invasion/Territory, Net/Wall, Striking/Fielding and Target all assess the same expectations, just through different applications.  Therefore, there could be justification for averaging these four together if the marks were quite different from one another.  For the two students recorded here, this is not really an issue.

Richelle and Jacob:  I included the Homework Demonstration to provoke discussion of the question “Can homework be used as a demonstration of achievement?”  (Answer: Yes, as long as it is not the only demonstration.  Also, you have to be very careful only to judge it as evidence of understanding, and not as evidence of effort, attitude, etc.  If the homework was not done, it would be a blank in the mark book, not a “0”.  The “0” would be recorded in the learning skills section of the grade book.)

The teacher had noted above the homework demonstration “Final Survivor on TV the night before.”  Both Richelle and Jacob did poorly on this homework demonstration compared to their other work.  Therefore, it might be worth omitting this from their final mark as uncharacteristic.  Again, some kind of record could be made in the learning skills section dealing with homework quality.

In addition, if you read the note at the bottom of the chart, you will notice that one section of the unit test has been teacher-defined for its conversion to levels rather than using a direct percentage to levels conversion.

5. Some thoughts on the value of this workshop:  I have found that it has been an “aha” experience for several teachers who have been through it. a) They see how eyeballing works, and realize that it is relatively easy.  b) They get the not-so-subtle message that several of the marks in their mark book should be in levels.  c) The discussions seem to give them a handle on understanding the concepts of most consistent and most recent.  d) It models the recording of marks in the four categories, and also the use of formative assessment as part of a larger collection of “evidence”. 

